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HEPIUMIIMPAHA AKAJIEMCKA KOHTPOJIA U
PAJJHA MEMOPHUJA KO/ CTYAEHATA

ArncTpakr

I{wb npuKazaHOT MCTpakKUBamba je OMO Ja ce yTBPAM IOBE3aHOCT IEePUUINpa-
HE akaJeMCKe KOHTpoJe, yclexa Ha CTyaujamMa H pajHe MeMopHuje. AKageMcKa KOH-
TpoJia je MmoBe3aHa ca KOTHUTHBHHM CIIOCOOHOCTHMA, TaKO Ja CTYICHTH KOjU HMajy
JI0’KMBJbAj KOHTPOJIE KOPUCTE PA3INYUTE KOTHUTHBHE CTpaTeruje, 00Jbe Cy OpraHuso-
BaHU U 0oJbe pacropel)yjy Bpeme 3a ydeme To Boau 60sbeM ycrexy. Y3opak je 00y-
xBatno 104 cryneHra, mpoceuHe cTapocTd 22 roauHe. Y UCTpaKUBamwy cy KopHihe-
Hu Ckana nepuunupase akageMcke KOHTPOJIE U 331ally IpoBepe Karauurera nam-he-
Ba U pajHe MeMopHje. Pe3ynTaTi mokasyjy Ja NMepUulipaHa akaIeMcKa KOHTpOJa
KOpeJpa ca IMPOoCceKOM Ha CTyAHjaMa M CTYISHTCKOM Cy0jeKTHBHOM IIPOIICHOM ycIIe-
ITHOCTH Ha CTyAWjama. AHAJIM30M BapHjaHCE je MOKa3aHO Ja MOCTOjU CTaTHCTUYKU
3HauYajaH edexar pagHe MEMOpHje Ha NEpIUIHPaHy aKaJeMCKy KOHTPOIY, OJHOCHO
Jla TIOCTOjH Pa3JiMKa Yy HUBOY NEPLUNUPAHE aKaJeMCKe KOHTPOJIE KOJI CTy/leHaTa KOju
CY UMaJIH Pa3JIM4UTy YCICLIHOCT Ha TECTY paJjHe MEMOopHje.

KibyuHe peun: akaJieMcka KOHTpOJIa, paJHO naMheme, ycIex, CTyIeHTH

PERCEIVED ACADEMIC CONTROL AND
WORKING MEMORY OF STUDENTS

Abstract

The aim of this paper is to attempt to determine the relationship between stu-
dents’ perceived level of academic control, success in their studies, and their working
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memory. Academic control is associated with cognitive abilities, so students who
have a sense of control use different cognitive strategies and are better organized and
better at allocating time for learning, which leads to higher success. The study in-
cludes 104 students from all years of study (N = 104), with the average age of 22 (M
=21.90). Instruments used in this study were the scale of perceived academic control
and tests for the memory and working memory capacity. According to our research,
perceived academic control correlates with the students’ average grade and their sub-
jective assessment of their own achievement level. Variance analysis reveals that
there is a statistically significant effect of working memory on perceived academic
control and that there is a difference in the level of perceived academic control in stu-
dents who performed differently on the working memory tests.

Key Words: perceived academic control, working memory, achievement, students

YBOJ

AKaZeMCKOM KOHTPOJIOM, Ka0 HOBHUM IIOjJMOM Y IICHXOJIOTH]H,
CTpyUhalli Cy ce movenu O0aBuTH 60-MX TOAWHA TPOIUIOT BEKa, alHl je
EMITUPHjCKO TPOyYaBame OBOI KOHIENTAa MHTEH3MBUPAHO TEK MOCIe-
IIbHX METHaeCT roauHa. BehnHa nocamammux ucTpakuaBama cy ce Oa-
BWJIa OJTHOCOM MEPIUIAPAHE aKaIeMCKe KOHTPOJEC M CaMOS(PHKACHOCTH
Kao ojpenHuIle ycrmemHoct Ha cryaujama (Perry, Hall, & Ruthnig,
2005). UctpaxuBauun cy H3BEIITABAIH Jia TIOCTOjH MOBE3aHOCT aKaJIeMCKe
koHTpoue ca ontumm3moMm (Perry, Hall, & Ruthnig, 2005); camormomiTo-
BameM (Perry, 2003); korHutuBHOM enabopammjom (Perry, Hall, &
Ruthnig, 2005); n uprama muunoctu (Perry, 2003). YrinaBHOM je mocMma-
TpaH COLMOJOIIKY, EMOIIOHATHNA U MOTUBAIIMjCKU ACTIEKT MEPIUITHPAHE
aKaJeMCKe KOHTpOJIE, 3aTUM TPaJULHOHAIHHN MPESIUKTOPU MOMYT HHTE-
JIMTeHIINje, COLIMOSKOHMCKOT CTaTyca U OJP)KUBOCTH aKaJeMCKe KOHTPO-
JIe TOKOM IIKOJIOBAA.

Jour ox crapor Beka o0po namhieme ce cmarpa obenexjeM pa3Bu-
jenor untenekra (Jlamosuh, 2008). IIpBu MOKyIIaju EMIUPUjCKOT UCITH-
TUBaa KPATKOPOYHE MEMOPUje H3BEIEHH CY jOII IPE 3aCHUBAA IICUXO0-
JOTHje Kao caMOCTaIHe Hayke. MehyTuM, TeK Ie37eceTHX ToJiHa Ipo-
IO BEKa TICHXOJIO3HM Pa3BHjajy MOjMOBHM arapaT ¥ METOJOJIOTH]Y 3a
UCIIUTHBAKkE KPATKOPOUYHE MEMOpHUje U MOYHEbY eKCIEPUMEHTAIHO J1a je
ucrpaxyjy (Havelka, 1996).

3HavajaH JONPHUHOC Y UCTPAXKUBAKBY KPaTKOPOYHOT nmamhema 1ao
je u Llozed Ilejrobce (mpema: Baddeley, Eysenck, & Anderson, 2010), ko-
ju ce 0aBHO MPOIICHOM MEHTAIHE CIIOCOOHOCTH CBOjUX YUCHUKA U Y Ty
CBpXY Pa3BHO TEXHHUKY KOja U IaHAC 3ay3HMa BaKHO MECTO y UCTPaKHBa-
By KpPaTKOpPOYHOT mamMhema — Mepeme orcera namhema OpojeBa yHa-
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npen. OBa TeXHHKa Ce JJaHAC KOPUCTH Aa O ce OpP30 M KOPEKTHO Mpole-
HHUO KalaluTeT KPaTKOPOYHOT namhema, a yKIbydyje MpeaCcTaBlbambe Hu-
3a OpojeBa Koje je uCIMTaHuK 6no y ctamy na y 50% ciydajeBa penpoxny-
Kyje Ha Ha4WH Ha KOju cy My OpojeBu Omiu 1 u3noxenu (Roncevi¢-Zub-
kovi¢, 2010).

Konnent kpatkopouHor namhema 6a3upan je Ha MPETIIOCTABIHN Ja
CITY’KH 32 TIPUBPEMEHO 3aJIpiKaBambe M MaHUITyJIAlM]y HHPOpMaIHja, U a
je xopucran y u3Bohemy MHOI'MX KOMIUIEKCHHMX 3azaraka (Baddeley,
Eysenck, & Anderson, 2010). Tarxeprnone (Gathercole, Lamont, &
Alloway, 2006) u capagHuIg cy, mocMarpajyhu nery Ha 4acoBHMA, JIO-
IUTH JIO 3aKJby4YKa Jia Jiella Koja UMajy HHCKO NOCTHTHyhe Ha pe3ynTaTu-
Ma 33/1aTaKa KpaTKOPOYHE MEMOpHje OOMYHO CY ONKCAaHAa O]l CTPaHE CBO-
JUX HACTaBHHMKA Kao ,,[loClaHa” WK ,HeMaXJbuBa”~, pemMere arMochepy
Ha Yacy, HE YCIIeBajy Jla MpaTe WHCTPYKIMjE U HE YCIEeBajy Ja Ha BpeMe
oIpajie OHO IITO UM ce 3aaa. Mehyrum, ['aTxeprione u capaaHuUIM Cy 3a-
OenekuiTi J1a Cy MHCTPYKIMje KOje O HACTaBHHK 3a/1aBa0 4ecTo Ouiie
KOMIUIMKOBaHE U CIIOXKEHE, TaKo J1a Ou Jera 3amouerna 3a/1aTak a 3aTHM
0u ce y jemHOM TPEHYTKY U3ryOwia, ¥ HUCY YCIeBaja Ja mpare OcTaje
(Gathercole, Lamont, & Alloway, 20006).

HcrpaxuBama akageMckor nocturoyha Beh Hekonmko jerieHuja
320KyIUbA]y MaXHy IICUXOJIOra, HACTABHHWKA, POIUTEha M CTyICHATA.
[Ton mojmom akageMckor nmocturayha moapasymMmena ce caBialaBame Ipo-
rpama KoOjH IIpeIcTaBJba yCIOB 3a IIKOJICKY IMPOJIa3HOCT, CTUIIAHE TUTIIO-
Me WM aKaJeMCKOr 3Bama. C Jpyre cTpane, OBaj IojaM MOXKeMo jae(u-
HHCATH Kao Crelu(uIaH HUBO yCIexa WK JOCTUTHyha eBaTyHpaHor Of
CTpaHe HAaCTAaBHHKA, CTAaHAAPJM30BAHOT TECTA WM Kao IbUXOBE KOMOHWHA-
muje (Borojevié, 2001; Cy3uh, 2005). Kaga roBopumo 0 akageMCKOM I10-
cTHrHYhy, TOBOPHMO O HACTOjarby YUEHHKA J]a OCTBAPH IITO 0OJBE OIICHE,
Jia mTo Opxe U epukacHuje nohe 10 qUIIIoMe, a Hampeayje y CTpylu u
ocBaja tutyine. CTyaupame IpecTaBiba joil jeqHy ¢azy y oOpazoBamy
TI0CJIE OCHOBHE M CPEAbe LIKOJIE M ca COOOM JIOHOCH HOBE 3aXTEBe Ha KO-
j€ CTYACHTH MOPajy OATOBOPHTH.

CrocobHuju 1 (PrIeKCUOUITHHUjH CTYIIEHTH c€ NpHiarohasajy Ho-
BUM 3aXTeBHMa U y BehWHHM cilydaja yCHENIHO HACTaBJbajy ca CTyIUpa-
BEM, JIOK ca Apyre CTpaHe, HeCIIpeMHH M W3HEHa)eHU CTYICHTH JOXKHU-
BJbaBajy HEYCIIEX HA MCIIUTUMA U CTIIOPH]jE HATIPEaY]y.

[epuunupana KOHTpONA je CyOjeKTHBHA MPOICHA JIUIA A3 yTHUE,
npeaBuha WM MAaHUITYJIUIIE HEKH ACTEKT OKOJWHE M OJHOCH Ha Ipe.-
BUJIJbMBOCT CBaKOJHECBHUX JKUBOTHHX Jiorahaja u cocoOHOCT Jia ce yTu-
4e Ha TakBe gorahaje y KojeM ce orieznajy BuIle CyOjeKTHBHH HEro ofje-
ktuBHE Kananutetd. Mcrpaxusaun (Perry, Hall, & Ruthing, 2005) cma-
Tpajy /a ce akageMcKa KOHTPOJIa OJHOCH Ha YBEpEHmE CTyJCHATa O TOME
Jla T rocenyjy oapehene arpulyre, Kao IITO Cy WHTEIEKTyalHe CIOCO-
OHOCTH, (PM3UYKA H3IPHKIBHBOCT, KOPUIINCHE CTPATETHja, COLUjATHE Be-
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IITHHE, NCKYyCTBO, 00pa3oBame 1 0cTaje aTpuOyTe Koje CTBapajy pasiuKy
y YYMHKY CTyJi€HaTa TOKOM IIKOJIOBamba.

CTylleHTH KOjH CMaTpajy Jia UMajy KOHTPOIY HaJ CBOjUM IOCTH-
rayhem paje Buiie, 6osbe ce ocehajy 30or Tora, nodujajy 0osbe oneHe u
UMajy TIPOAYKTUBHHjE KapHjepe O]l OHMX KOjH CMaTpajy Aa HeMajy KOH-
Tpousty Hax cBojuM nocturayhem. Cmatpa ce 1a mepuunupana akaaeMcKa
KOHTpOJIa TIO3UTUBHO yTWYe Ha 00pa3oBHU pa3Boj yuenuka (Perry, Hall,
& Ruthing, 2005). Kaga 3anounmy cTyaupame, CTyJIeHTH II0CTajy He3a-
BUCHHjH, QJIM y UCTO BPEME MOpajy Jia Mpey3My OJrOBOPHOCT 3a CBOje
o0Opa3oBame U MOpajy ce OOpPHUTH ca M3a30BMMa Jla O MOCTUTIIN yCIEX.
OHHM CTYIEHTH KOjU MMajy J0KHBJbAj aKaJeMcKe KOHTpoie nmajy Behe
IIaHCe J1a O/ATOBOpE 3aXTEeBUMa CTyIHMpama, HACYNpPOT CTYAEHTHMa KOjH
HEeMajy JIO)KHBJbA] KOHTPOJIE U KOju ce yecTo ocehajy OecriomohHo mpen
M3a30BUMa Koje UM cTyauje Hamehy. YHyTpalmy JIOKyC akaieMCKe KOH-
TpOJIe MOJKE J1a IOTaKHEe MOTHBALIMjY KOJ| CTyJeHaTa, TaKo Jia BUIIE yJa-
Ky Harop TpH y4ewy, Te moctoju Beha BepoBaTtHoha na he Outu ycme-
IIHK y cTynupamy. Takohe, akageMcKka KOHTpOJIA je TI0Be3aHa ca KOTHHU-
THBHUM CIIOCOOHOCTHMa, TaKo Jia CTY/IEHTH Koju uMajy ocehaj KOHTpoJe
KOpPHUCTE pa3INYNTe KOTHUTHBHE CTpaTeruje, 00Jbe Cy OpraHW30BaHU H
0osbe pacmopelyjy Bpeme mTo Boam OosbeM ycmexy (Perry, Hall, &
Ruthing, 2005). 3 mpeTxoqHO HAaBEICHOT CIEIU Ja JOKUBJbA] aKaJIeM-
CKe KOHTPOJIE ONPUHOCH €MOIMOHAIIHUM, KOTHUTUBHIM U MOTHBAIIHO-
HUM HCKYCTBHMA CTyJ€HaTa TOKOM CTYAHPamba.

[epu, Xon u Papunr (Perry, Hall, & Ruthing, 2005) o6pahajy na-
KIby Ha JIBa OCHOBHA NHTamka NPWIMNKOM pa3Marparma JI0XKHBJhaBarba
aKajJieMCKe KOHTpOJIC KO/ cTyleHara. [IpBo muTame je Koju edekat uMa
aKaJieMcKa KOHTpOJIa Ha MOTHMBAalMjy M ycrexX u3Bohema nepdopmancu
Ka/la Cy y4eHHIM Ha ITOYETKY CTYAMparmba U TOKOM HBHXOBHX IpeIaBamba.
Y okBHpY OBOT ITUTamka UCTPAXKMBaHA je Be3a m3Mely edexra noxuBIba-
Bamba KOHTPOJIC Y OJHOCY Ha MPEAMKTOpE Kao IITO Cy MHTEIUTCHIH]ja,
NPETXO/IHO 3Hame, COLMOEKOHOMCKH CTaTyc, Kao M OAPKUBOCT TOT JIO-
JKHBJbaja KOHTPOJIE TOKOM BpeMeHa. J[pyro murame ce OIHOCH Ha TO Ja
JM HACTaBHE METOJE y YYMOHHWIIaMa MOTY UMAaTH HeraTuBaH edekar Ha
akajeMcKy KoHTpoiy. [ToceOHo je 3abpumaBajyhe kajga epukacHe HacTa-
BHE METO/E HHUCY eHKACHE KO CTyACHATA Ca HICKOM KOHTPOJIOM.

METO/IA
Huw

[MpukazaHo ucTpaKuBame je 00yxBaraio Ba uba. [IpBu nusb je
OHO YTBPAMTH ITOBE3aHOCT CTEIICHA MEPIUIUPAHE aKaJIeMCKE KOHTPOIIE U
conuogeMorpa)CKux BapujabiH, TOK ce APYTH OJHOCHO HA HCIUTHBAC
MOBE3aHOCTH CTYACHTCKOT mocTurayha Ha 3amaunma pajgHor namhema u
KamnanuTeTa pajHe MEMOpHje.
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Hcnumanuyu

VY ucrpaxuBamy je ydecrBoBaio 104 ucrnmranuka, 52,9% cry-
nentkuma u 47,1% crynenara crynujckor nporpama 3a Ilcuxomorujy, on
IpBE 10 YETBPTE TOJMHE CTYIMja, HE3aBUCHO OJ IPOCEKa KOjU MOCTIKY
TOKOM crymupama. [Ipoceuna o6 je Owra 22 romune (M= 21,7), y un-
tepany on 19 mo 28 romuna. Ilpoceuna oneHa cryaenara je M =791,
CJ] = 0, 958 y unTepBany npoceka oreHa o 6,00 1o 9,90. Hajeehu 6poj
CTyJIeHaTa je Y TPEHYTKY MCTpakuBama Ouo Ha Tpehoj roamHu cryauja
(46,2%), 3atum Ha npyroj (35,6%), TOK je mpoleHaT CTyIeHaTa ca IPBe U
YeTBpPTE TOAMHE cTyAuja Omo 3HadajHo Mamu (6,7% cTyneHara mpBe U
4,5% cTtyneHata 4yeTBpTE TOJIUHE).

Uncmpymenmu

Ckana nepyunupane axademcke xonwmpone. CKana mepuunupaHe
akanemcke koHtpose (Perry, Hladkyj, Perkun u Pelletier, 2001; npema:
Sori¢ i Buri¢ 2010) jecte pa3BujeHa Kao crenupuyHa Mepa NeHUuIpaHe
KOHTpOJIC Y aKaJleMCKHM OKPY)XEHhHMa U CaAp)KH YecTuIle Koje oOyxBa-
Tajy IpUMapHy U CEKyHIAapHY aKaJeMCKy KOHTPOIY T€ JKeJbY 32 KOHTPO-
aom (Perry, Hladkyj, Perkun u Pelletier, 2001). Ckaxna ce cactoju ox ocam
YeCcTHIIa Ha KOjUMa UCIUTAaHUK Mpolemyje (Ha ckainu JIukeproBor THma
on 1— yommre ce He claXkeM JI0 5 — y MOTIIYHOCTH CE CJIaKeM) CTeTeH
cllarama ca TBpAKOM. YeTnpy yecTHie cy CynpoTHOT cMepa j1a Ou ce u3-
Oerim cucTeMatcku GakTopu U 601yjy ce 0OpHYyTO, Kako Ou Behu yKyITHU
pe3yiTaT Ha CKaJM MpeIcTBajbao Behy mepuunupany akageMcKy KOHTPO-
ny. OpuruHaiHa je ckana y BumecTpykuM nposepama (Ruthing, Hanson,
& Marino, 2009) mokasana qo0pe MEeTpHUjCcKe KapakTepucTuke (jemHogax-
TOPCKY CTPYKTYPY, JOOpY YHYTpallkhy MOY3JaHOCT M KOHBEPTCHTHY Ba-
JbAHOCT). YKYIIaH Pe3yaTaT Ha CKalH aKaJIeMCKe KOHTPOJE MPEACTaBIba
JEIHOCTaBHY aIUTHBHY JIMHEpAaHy KOMOWHAIIMjYy OArOBOpAa HA CBHM 4YecC-
THUIIAMa TOJIeJbeHy OpojeM decTrna. OpUTHHAIHY CKally Cy IPHIIPEMUIIe
aytopke M3zabena Copuh u Upena Bypuh, npu yemy je KoeQUIHjeHT Io-
y3nanoctu o = 0,73, a mpoceuHa Kopenaiuja 4ecTuiia u3Hocmia p = ,260.

Ynumnux o coyuooemoepagpcxkum obenemxcjuma. YUUTHUK je KOH-
CTpyHncaH 3a noTpebe ucrpaxkuBama. [lyreM oBOT yUTHHKA Of HCIIHTA-
HHKa je TpaxkeHa MH(OpMaIMja O TPEHYTHO YIUCAHOj TOAWHH CTyAHja U
MIPOCEYHO] OICHH, Ka0 M Cy0jeKTHBHA MPOIICHA CTY/ACHATa O COICTBEHO)]
aKaJIeMCKO] YCIEIIHOCTH.

3aoayu kpamrxopoune memopuje: namheroe 6pojesa u 080jHu 3a0a-
yu paonoe namhersa. EpukacHOCT paiHe MEMOpUjE OTIepalliOHAIU3YjE Ce
IPUMEHOM KOMIUIEKCHHX 3ajJlaTaka Mepema OIcera pagHe MeMOopHje.
OBH, 110 CBOjOj MPUPOH, JBOJHU 33JalM CacTOje Ce Y KPaTKOPOUHOM 3a-
namhuBamky MaTepujaia Koje ce OJUrpaBa yrnopeao ca n3BohemeM HeKor
KOTHUTHBHOT 33JaTKa. Y HalleM UCTPAXHUBAKky KOPUCTHIIN CMO JIECET pe-
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YeHHUIa y KOMOWHAIM]U ca jeTHUM IT0jMOM KOjH HHje Y Be3H ca cajpika-
jeM peueHuiie. 3ajaTak MCIMTAaHUKA jeé OMO Ja NMOHOBE PEUCHHUIly W 3a-
namTe ped. Y3 MOoHaBJhalkhe CBAKe HOBE PeUEHHMIIe OMIIO je TOTpeOHOo Ja ce
MOHOBH Ped M3 MPETXOJHE pedeHHIe. YKYyNaH pe3yiTar MpeJcTaBibao je
Opoj yCIIeIIHO ITOHOBJEEHMX pedr. Mepa yCHeIIHOCTH Ha OBOM 3a/IaTKy
je O6poj MoHOBJBEHUX peur Koju je Behu on met, Oyayhu aa je kamanurer
panae meMopuje 7+-2. 3amany Mepema KOMIUIEKCHOT Oricera MeMOpHje
MOT'Y C€ TPETUPATH Kao KIACHYHHU 3aJalli KPATKOPOYHOT PEITHOT MPHCE-
hama koju ce U3BOJIe Y3 YIIOPEAHU CEKYHIAPHU KOTHUTUBHHU 3a1aTtak. Ha
OBaj HaYMH, OCHOBHO CBOjCTBO OBOT' MOJIeNIa KPaTKOPOYHO 3anamhuBame
yIopeao ca KOTHUTUBHOM OOpa/ioM HPHCYTHO jé Y CBUM KOMIUIEKCHHM
3aganuMa Mepema oricera pagae memopuje (Lalovié i Vejnovié, 2008).

PE3VIITATH U JUCKYCHJA

Ja 6u ce ocTBapwIM TOCTAaBJLCHU IMJHEBU HCTPAKUBAMA, YCIIe-
IIHOCT Ha CTyJaWjama je ojapeheHa kao mpocevHa oleHa MmocTurayha To-
KOM cTyaupama. CaMompoIieHa akaJeMCKe YCIISITHOCTH j¢ UCIUTaHa M-
TambeM: ,,CMarpare i cebe YCIEeNTHUM Ha cTyaujama?*. AHanm3a cy0jek-
TUBHHX IIPOIICHA aKaJeMCKe YCIEITHOCTH je mokasaia aa 61,9% crynena-
Ta cebe cmaTpa yCHenIHUM Ha cTyaujama, ok 37,1% cebGe cmarpa Heyc-
MEITHIM Ha CTyIHjama.

[ToBe3aHOCT mepUIMIHpAHE aKaIeMCKE KOHTPOJE, CaMOIPOICHE
YCIIEMIHOCTH ¥ TIPOCEYHOI YCIIeXa TOKOM CTYAWpama HCIHTHBAHA je
[MupcoHoBHM KOEHIIjeHTOM JIHHEApHE Kopenanuje. Pesynratu cy npu-
kazanu y Tabemu 1.

Tabena 1. Koperayuje nepyunupane axademcke KOHmMpoJe, Camonpoyere
YCheuwiHocmu, U npocexa Ha cmyoujama

Table 1. Correlation between perceived academic control, achievement
self-assessment, and average grade

Camonpornena ITpoceuna oneHa Ha
YCIIEITHOCTH CTy/ujama
[Neprmmupana akageMcka 957 _148
KOHTpOJIa
Hwuso 3nauajuoctn .008 133
Bpoj ncmranmnka 104 104

Pesynratn mpukazanu y Tabenmn 1 mokasyjy na je mepuunupaHa
aKaJIeMCKa KOHTPOJIA Yy CTATHCTHYKU 3HAYAjHOj C1a00j MO3UTUBHO) KOpe-
JIAlKjU ca CaMOIPOIICHOM YCICITHOCTH Ha CTyaujama. [loBe3aHoCT mep-
[UIAPAHE aKaJIeMCKE KOHTPOJIE W MPOCEYHE OLEHE Ha CTyAHWjama HUje
CTaTUCTUYKH 3HAYajHA.
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VY Tabenu 2 cy mpuka3aHu pe3ylTaTd HCIHUTUBAMmA ITOBE3AHOCTU
MPOCEYHE OIICHE Ha CTyAWjaMa M CaMOMNPOIICHE YCIICIIHOCTH. YTBpheHa
j€ CTaTHCTHYKH 3Ha4YajHa Cpeha HeTaTHBHA ITOBE3aHOCT IPOCEYHE OLICHE
Ha CTyAMjaMa U CaMOIIPOIIEHE YCIEITHOCTH.

Tabena 2. Ilogesanocm npoceune oyere Ha CMyOUjamMa U cCamonpoyeHe
ycnewHocmu

Table 2. Relationship between average grade and achievement self-
assessment

CaMonpoueHa AKaJEMCKE yCIICITHOCTU

[Ipoceuna oreHa Ha cTyaujamMa - 0.565
Hwuso 3nauajuoctn 0.000
bpoj ncnurannka 104

Ha ocHOBY HeraTuBHE OBE3aHOCTH IEPLMIHMPAHE aKaJeMCKe KOH-
TpPOJIE U CaMOIIPOLICHE YCIICITHOCTH, IPETIIOCTAaBIbaMO Jla CTYACHTH KOjH
UMajy BHCOKY aKaJieMCKy KOHTpoiy MMajy u Behe acrmpauuje, Oupajy
KOMIUIEKCHH]jE 3a/laTKe U BEpYjy Ja yBeK 00Jbe MOTY OATOBOPHTH Ha 3a-
natak. [Ipema BajaepoBoj Teopuju atpudynuje (Weiner, 1985), crynentu
Koju nMajy 6osbn ycnex nmahe u 00Jby akageMcKy KOHTpoiy. Bajuep je
HOAP’Kao UJIejy J1a CTYyJeHTH KOjH UMajy HeraTuBHY aTpuOyIHjy 3a cBoje
HEeycnexe MMajy M HWXKY Tepurenujy oaroBopHoctH, nmosehan ocehaj
cpaMa M CMarmeHy MOTHBAaIHjy, IITO JOBOAM 10 CMAarmbeHOI aKaJaeMCKOT
ycrexa. ANTepHATHBHO, CTY/ICHTH KOjU MMajy TTO3UTHBHE aTpHOyIHje 3a
CBOje Heycrnexe, nMajy Behy mepleniyjy OArOBOPHOCTH, BUIIE CY MOTH-
BHCaHU W HUXOBa MOTHBaIMja ce oBehaBa ca OpojeM 3azaraka U OJAro-
BOPHOCTH Ha CTapHjuM rojnHama cryamja. Ctora je jako BaKHO Ja CTy-
JEHTHU IIpBE TOAMHE Pa3BHjy BUCOKY NEPLEINLN]jy aKaaeMCKe KOHTpoJIe
oJlp>kaBajy oapeheHr HUBO MOTHBAIIM]je, KaKO OU YCTpajasid y TEIIKUM 3a-
JalyMa TOKOM IIKosioBama. [lepujeB mozxen atpuOymujcke mpexBanudu-
kanuje (AP) omoryhasa cTyneHTHMa Jja Hayde Kako J1a KOHTPOJIMIITY YH-
HHOLIE ycIIeXa, Kao LITO Cy TPy M CTpaTeruje y4erma, yMeCTO KOHTPOJIH-
cama (akTopa Ha KOje He MOTY YTHIIATH, Kao MITO Cy IPUPOJIHE KapaKTe-
PHCTHKE M KBAJIUTET Ipodecopa.

[Tepu (Perry, 2003) cmatpa ma dakynrer Moxke OMTH TIOApYyYje HU-
CKe KOHTpOJIE 3a HEKe CTyJeHTe, Kako 30or nosehanor Opoja 3amaTaka
KOjU MMajy TeHJCHIM]y Aa U3a30By ocehaj cMambeHe KOHTpoJIe Koja 3a y3-
BpaT MMa HEraTHBaH yTHIA] Ha BUXOBY PaJHy YCICIIHOCT M JIOLIHje pe-
synrrare. C pyre cTpaHe, CTyJIeHTH KOju ocehajy na mmajy Behy yruiaj
HaJl OKOJIMHOM MMajy ¥ NIOBPaTHY WH(OpMAIH]jy O yCHexy, Ia CaMuM THM
HOCTIKY M OOJBU aKaeMCKH yclieX. JeQHO Of] TVIaBHUX IUTaba OBOT HC-
TPaXUBAYKOT IOJIpyYja YOITIITE jeCTe Ha KOjU HauWH rnoBehatu akaaeMcKy
KOHTPOJTY, ¥ IOMOhH CTYJJCHTHMA KOjH je HeMajy 1a je pa3ujy? Pyrtunr un
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capagauim (Ruthing, Perry, Hladkyj, Hall, Perkun, & Chipperfiled, 2008)
cMmatpajy Aa (akynreTcka ynpaBa Tpeda OMOTYHHTH OJIaKIIWIE MPHITH-
KOM IIpHjeMa UCIuTa, moBehameM Opoja KypceBa u oMoh mpu onadbupy
WCTHX, TIOJTHOIICHE 3aXTEBA 33 CTUTICH/IN]E, OCUTYpaBame (PMHAHCH]CKUX
CpeicTaBa, MpoHaJKeme oaroBapajyher cmemraja u cimuHo. Hamaswe,
npodecopu Mory nmomohu Tako 1mto he modospIIaT JOCTYITHOCT HHPOP-
Marja 0 KypceBUMa Koje CTYICHTH CIyIIajy, & CAMHM THM NOOOJBIIATH
Y TIPEIBUJBUBOCT 33/1aTaka KOjUu UX OYEKyjy, ynMe he KOHTpoa Hall CH-
TyanujoM Outu Beha.

C npyre crpaHe, 1ojaMm UCTPaXXMBAYKOT y4uerha je jako 3HavajaH 3a
pa3Boj aKaJeMCKe 3aje[HUIC U KOMIICTUIMje CTyAeHara. McTpaxkuBaduko
ydeme je KOHIENTYyaIn30BaHO Kao caMoperyinpajylie yueme Koje ce of-
BHja Y CTBapPHOM BPEMEHY Y OKBHpHUMa CHEIM(PUUHUX CUTYyallHja YUeHa.
VY TakBOM y4ewy AENyjy pPasIndUTd KOTHUTHBHU, METAKOTHUTHBHU, MO-
TUBAIMjCKU U EMOIMOHAIHY TIpoliecH. VcTpakuBama 1mokasyjy na je Ko-
pumheme METaKOTHUTHBHUX 3HAMba M BEHITHHA KJbYYHA OJPEIHUIIA YC-
MIENTHOT UCTpakuBavkor yuewa (Jeauh-Puctuh, 2010).

JBohakTOpCKOM aHATM30M BapHjaHCe UCIUTAH je edekaT mona u
pazHe MeMOopHje Ha HUBO IMEPIUNUpaHe aKaJeMcKe KoHTpoie. Pagna me-
MOpHja je MCIUTHBaHa OpojeM TMOHOBJHEHUX PEUYH, a PACIOH pe3yirara
VCIIEIIHO MOHOBJEEHHUX PEYM C€ KPEeTao OJ] jeJHE PedH A0 MAKCHMAJIaHO
JICBET IMOHOBJHEHUX PEUH Ca MPOCEKOM OJ1 YSTHPH MOHOBJbEHE peun (M=
4,24; CJI= 1,628). Ucnutanuim cy MojAeJbeHU Y TPH TPyIe peMa ycIe-
IIHOCTH Ha TECTy pajHe MeMopHje (Tpyna 1 KoI Koje je yYHHAK Mambe O
3 MOHOBJBEHE peuy; rpyma 2 Ko Koje je YUUHaK u3Mel)y 4—5 moHoBIbe-
HUX pedd, Tpymna 3 KoA Koje je yIMHAK Ol 6 W BHIIIE IIOHOBJFCHUX ITOHO-
BJbeHUX peunr). Pacrionena pesynrara 6una je Taksa aa je 38,5% crynena-
Ta TOHOBWIO Mame oj 3 peun, 40,4 % je moHOBmIO 4—5 peun (IWTO ce
cMmarpa mpocexoM paxHor mamhema), a csera 21, 2% ce MoXe cMaTpaTH
YCIIEIIHUM jep Cy MMald IIeCT W BUIIEC ITOHOBJHEHUX peud. Pesynratu
aHaJM3e BapujaHce Cy MPUKa3aHU Y HACTABKY.

Tabena 3. 3nauajuocm modena ananuse sapujance, noia, paoxe
MeMopuje U HU80A NePYUNUPAHe aKademMcKe KOHmpoJie

Table 3. Significance of the variance analysis model for gender, working
memory, and the level of perceived academic control

b D Huso 3HavajnocTn
Panna memopuja 2 4,712 ,011
ITon 1 ,575 ,450

Panra memopuja*non 2 ,156 ,855
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Tabena 4. Ilpoceune epednocmu padne memopuje MywKkapaya u ’eeHa

Table 4. Mean values for working memory in males and females

Bpoj moHoBIBEHNX Ton Aput™MeTnuka it N
pedn cpenuHa

Mymmku 32,15 4,158 20

<=3 Kencku 31,40 3,102 20

Toran 31,78 3,641 40

Mymiku 33,61 3,600 23

4-5 Kencku 33,58 2,567 19

Toran 33,60 3,193 42

Mymku 34,83 3235 6

6 Kencku 33,94 16 16

Toran 34,18 3,080 22

Kao mro ce u3 Tabene 3 Moke BHIAETH, pe3yJITATH aHAIU3E BapH-
jaHce TOKa3yjy J1a He OCTOjU CTATHCTUYKHU 3Ha4yajaH e(eKaT MHTePAKIH-
je moJia ¥ YCIEIIHOCTH Ha TeCTy pajHe MEeMOpHje Ha MepLUNUpaHy aKa-
JIEMCKY KOHTpOJTY.

Edexar nona, Takohe, HUje cTaTUCTUYKY 3HAYAjaH, JOK edeKar yc-
MIENIHOCTH Ha TECTy pajHe Memopuje jecre. Jlakie, MoxkeMo pehu na He-
Ma pas3nuke n3Mmel)y Mymikapana ¥ JKeHa Y HEepUUIHMPaHOj aKaJeMCKOj
KOHTPOJIH, JJOK TTOCTOjH Pa3nKa y NEPUUIHMPAHOj aKaJeMCKO] KOHTPOJIH
Mel)y pa3iIM4YKuTO YCIIEIIHUM CTY/ICHTUMA Ha TECTYy PajiHe MeMOpHje.

Tabena 5. I[locm xox mecm, 3Hauajne paziuxe melly epynama y 00HOCY HA
DAOHY MeMOpUjy

Table 5. Post-hoc test, significant differences between groups in terms of
working memory

Pasnuka Cr. Huso

AC Ipelika 3HadY.

Tpu i Marbe YeTupu 110 et -1.82 749 044
MIOHOBJbEHUX PEUH MOHOBJbEHUX PEUH

[lect nnu Bure 2.4] 899 024

ITOHOBJBCHUX PCYHN

HaknanHo nopeheme rpymna ca pa3imauTuM nocTurayhem Ha tec-
Ty pagne Memopuje nomohy TykejeBor XCJ] Tecra mokasyje aa ce cpe-
JIba BPEIHOCT pe3yJiTara y TPYINH KOjy YHHE CTYIEHTH KOjU CY YCIIEIIHO
MOHOBWIIX TpU Win Mame peun (M=31,78; CJ1=3,641) 3Ha4ajHO pa3IuKy-
j€ OJI TpyIe Y KOjoj je YCHEIIHOCT TIOHABJbakha OJ YETUPH J0 LIECT PeUH
(M=33,60; C/[1=3,193) u rpyne y Kojoj je YCHEIIHOCT IOHaBJbara O]
IeCT JI0 IeBeT TauHux oaroBopa (M= 34,18;CJI= 3,080).
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[IpernocTaBibaMo Ja CTYJCHTH KOjH UMajy Behin KamaimreT pagHe
MeMOopHje MOry 3a kpahie BpeMe KOJOBAaTH M KOHCONHAOBATH Behu Opoj
nHpopMaIHja, T€ y CKIaay ca THM O0Jbe Mpare HacTaBy, Mambe BPEeMEHa
yTpOIIIe Ha MPUIPEMy HCIHTA U CIMIHUX 3aXTeBa Ha cTyaujama. Beha 3a-
CTYIUBEHOCT CaMOCTAITHIX aKTHBHOCTH Y TIPOLIECY yUCHa MOpa3yMeBa u
Behy 3HaYaj CAaMOKOHTPOJIC YYCHHKA, OJHOCHO CaMOpeTyJialje y yuemy.
TaxkBa KOHTpoOJIa yTHUYE Ha JWYHA MCKYCTBA KOja YUCHUK NOXKHBJbABA Y
ydery u oMoryhaBa KOHCTpyKIHjy 3Hama (Mupkos, 2007). Mehy nnen-
TU(PHUKOBAHNM KapaKTEpUCTHKaMa KOje IMOBOJFHO YyTHUYY Ha caMoperyJia-
IUjy jecy: JOXKHBJba] €(PUKACHOCTH, CAMOWHUIIMjaTHBA, WHBEHTUBHOCT,
VIIOPHOCT, YIPaBJhbalke BPEMEHOM, METAKOTHUTHBHA CBECHOCT U C(HKa-
cHO kopumrheme cTparternja. Kapakrepuctuke Koje ykasyjy Ha ciady ca-
MOpETYJIAIUjy jecy: UMITYJICHBHOCT, HUCKHA aKaJ[eMCKU IUJbeBH, cliaba
epukacHOCT, craba KOHTpoia H wu30eraBame W3BpIIABAmba 33/1aTaKa
(Mupxkos, 2007). Ako y4eHHIN y4e Y YCIOBUMA KOju UM oMoryhyjy npu-
MEHY METaKOTHHUTHUBHOT ¥ MOTHBAILIMOHOT 3HAaMka U CIIOCOOHOCTH O BUX
ce MOXX€ OYEKMBATH W NpHMeHa camoperynaryje. CaMoperyianujy Mo-
XKeMo Ae(hMHHUCATH Kao MPOLeC KOjHUM YUCHHI aKTHBHPA]y U OJ[PXKaBajy
KOTHHUIIM]y, TIOHAIIamke U adeKTe, ycMepeH Ka IOCTH3amy IMJbEBa JOK
MOTHBAIIH]y MOXKeMO Je(UHUCATH Kao MPOIEC KOjUM Ce Te aKTHUBHOCTHU
nojctuay u oapkasajy (Mupkos, 2007). Ca mpyre cTpaHe, KOHIENT aK-
THUBHOT y4Ye€Hha 3aCHMBA CE HA KOHCTPYKTUBUCTUYKOM CXBaTamy W MOIpa-
3yMeBa J1a je y HaCTAaBHOM IPOIECY HACTaBHUK yCMEpPEH Ka CTYACHTHMA,
3aMHTEPeCcOBaH 3a mocturuyha cryaeHara, 3a jadame M IpOIyOJbHUBAILC
BbUXOBHX CIOCOOHOCTH, Pa3BHjalbe KPUTUYIKOT MUNLBCHA U ja4arbe HH-
XOBHUX KallallUTeTa 3a CHHTE3Y, IMarnHaNujy ¥ KpeaTUuBHOCT.

Beh myro BpemeHa y NCHXOJNOTHjU BJIaJajy CTCPOTHUIIM BE3aHHU 3a
MOJHY JUCKPUMHUHAIIM]Y MYIIKapala 1 )KeHa KaJia je y MUTamky paaHa Me-
MopHja. YTIIaBHOM C€ KaXe J]a Cy MyIIKapiy 0061 MaTeMaTuiap, T Ja
ce Oojpe CHamaze y TEXHHYKHM HayKama. AYTOpH HCTPaXKHBamba
(Beiliock, Rudell, Santa, & McConell, 2007) mouutu cy 1o 3akJbydka Ja
Cy JKeHe 00Jbe y CTaHJapJTHOM TECTY MEMOpPH]je KOjU YKIbydyje BepOanHe
uHpopmanmje. Bynyhu na je mcuxomnoruja ApynTBeHa Hayka, Te J1a HeMa
MPEBUIIE TOTUPA Ca MATEMATUKOM U IPOCTOPHOM OPHjCHTAIIH]jOM, MOTJIH
OW PETIOCTABUTH Aa Cy M3 THX pasJiora >KeHe CIIpeMHHjE /1a Ha 3aXTEeBE
CTyJMja oroBapajy 60Jbe, BUIIE Cy MOTHBHCAHE Y HCTPAXKUBAYKUM CUTY-
arjama 300T palo3HAIOCTH | KEJbE 32 HOBUM Ca3HAmbHUMA.

Huje 3anemapibuBa HE IPOMEHEHA Y CTPYKTYpU 00pa3oBama, e
je npeMa nomanuMma u3 1960. romuHe, MIKOJIOBaHUX XeHa Onio Tek 25%
oIl yKymHOTr Opoja crynenata, 1980. roqunae 50%, a 2000. 57% (Clifton,
2008; Cvetkovi¢, 2009) y nopehemy ca mopacToM MyIIKe CTYAEHTCKE TO-
myJanyje, keHcka monynanuja je nmopehana 3a 14 myra. Mormu Gucmo
IPETIIOCTABUTH Ja Cy KEeHE TOKOM pedopme oOpa3oBama 1 MPOMEHE CTa-
Tyca y JpYIITBY MEmalle CBOje CaMOIIOy3/Iaike, YBEpHIIe Ce Y CBOjY caMo-
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edukacHocT, a Oynyhn ma je nUYHM caMopas3Boj 100ap MOTHBHpAjyhu
(akTOop, KOjU 32 y3BpaT MMa MaTEepHjaIHy HATpaIy Y BUAY HOBIA, MOXKeE-
MO MPETIOCTABUTH /A je HUXOBa aKageMCKa KOHTPOJa MPOU3BOA MOTH-
BUPajyhHX U COIMOCKOHOMCKHX (hakTopa.

JomackoM Ha akynTeT CTyJCHTH HEMajy BUIIC SKCIUTHIUTHE IIH-
JbEBE yUCHa, HEOTPAaHUYEHY JOCTYIHOCT HACTABHUKA M FMXOBHX TIOBpa-
THUX HH(pOpMaIHja. YMECTO TOTa CTYACHTH MOPajy CaMH MPEy3eTH OAr0-
BOPHOCT 3a BJIACTUTO Y4ee, LITO je HarJIallleHo U CaMOM OpTaHHU3aIijoM
¢axynrercke Hactase. [locToje moKa3M 1a ce MPHUCTYIH yUery Pas3IuKy]jy
¢ 003upoM Ha OKOJIMHY Y K0joj ce Taj nmporiec oasuja (Cassidy & Eachus,
2000). Ha HmkuM pasuHama o0pa3oBama Ipoliec yuema je Behunom mpu-
MapaH pe3yaTar yuema, 0K je Ha (aKyITeTCKOj pa3HHU Harjacak yrpa-
BO Ha pe3ynTary Koju cryneHTH mnoctuxky (Stupnisky, Renaud, Perry,
Ruthing, Haynes, & Clifton, 2003). IIpuctyn yuemy Oapem Ienom mpen-
CTaBJba U PeaKiiyjy Ha OKOJIMHY y KOjOj c€ TO ydeHe OJIBHja, a CHT'YPHO je
Y J1a y4eHHK Hehe MacuBHO yCBOJUTH ojpeheHu mpucTyIL.

Pasnmka y akageMCcKoj KOHTPOJIHM KOJ CTyJeHaTa MOXKE ce IocMa-
TpaTH Kao KOHTHHYYM Ha YHMjUM KpajeBHMa Ce Halla3e JBE BEIUKE TPyIe
CTyJIeHaTa: CTyJICHTH KOjU UMajy HUCKY KOHTPOJY, CKIIOHH Cy n3berapa-
By HEyClleXa U OpHjeHTHCAaHU Ha OECIIOMONHOCT; CTYACHTH KOjU UMajy
BHCOKY KOHTPOIY, KOjH Cy YCIIEIIHH U opjeHTHcanu Ha moh (Perry, Hall,
& Ruthing, 2005). ¥V ToM OKBHpY, O] CTyJeHaTa KOjH UMajy HUCKY KOH-
TPOJY ce OUYeKyje Ja MMajy BpJIO Pa3IMuUTE aKaJeMCKe TPajeKTOpHje OJ1
CBOjUX KOJIera KOjU MMajy BHCOKY KOHTPOIY Y TOTJENy KOTHHUTHUBHUEX,
a(peKTHBHUX, MOTHBAI[MOHKUX W MOCTHTHYTHX HcXoxa. [IpermocTaBiba ce
Ia cy o0e BpCTE CTyneHaTa 3acTyIJbCHE y yYHOHHIIaMa Ha YHHBEP3UTE-
THMa, 33jeJJHO Ca OCTAJIUM CTYACHTHMA KOjU Ce Hajla3e Ha CPEeJHHHU KOH-
tunuyma koutpone (Perry, Hall, & Ruthing, 2005).

34K/bYYAK

JloxuBIbaj KOHTPOJIE je BeoMa BaXKaH, a MO/ KM Ce I1opasyMeBa
y K0jOj MEpH CTYJICHTH BEpYjy Ja MOTY Jia TIpeABHIC U YTHUY Ha forahaje
y CBOM OKpYXemYy. AKO CTYJIeHTH BepYjy /ia HeMajy KOHTPOJIY, akO CMa-
Tpajy na 6e3 003upa KOJIMKO ce TPYAWIN UIaK Hehe ycnerH, oHna je u3-
BecHO Ja he nmaru Besuke notemkohe Ja ce MPUBUKHY Ha 3aXTEBE IIKO-
JoBama. Pe3ynraTu Haller nCTpakuBama MOKa3yjy Jia ce ypajak Ha Tec-
Ty pagHe MeMopHje kpehe y OueKHMBaHOM ITPOCEKyY 3a IOIyJIanujy, I ce
HajBehu Opoj onroBopa HaNa3W y PACIOHY OJl MET JO JCBET UYSCTHIIA.
AHanu30M BapHjaHCe je MOKa3aHo Jia MOCTOju 3acebaH eekat pajaHe Me-
MOpHje Ha TepLUNupaHy aKaJeMCKy KOHTPOIY, aJld U Jia He IOCTOjH 3a-
cebaH edekaT rmoxa. MyIkapiy 1 )keHe ce He Pa3iIMKyjy Y CBOjOj IepIH-
MUPaHO] aKaJeMCKOj KOHTPOIIH, aJIH IIOCTOJH Pa3jiiKa y HUBOY IEPIUITH-
paHe aKkaJeMCKe KOHTpoJe KOoja ocoba Koje cy MMaie pasiHyuTy ycrie-
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IIHOCT Ha TecTy pagne memopuje. [Ipema pesynratuma Hamer UCTPaKu-
Barba, MEpIMIINpPaHa aKaIeMCKa KOHTPOJA je y CTaTUCTUYKH 3HAYajHOj
c1a00j MO3WTHUBHO] KOpETAIMji ca CaMOIIPOIIEHOM YCIICITHOCTH Ha CTY-
nujama. [ToBe3aHOCT mMmeprMIMpaHe aKaIeMCKe KOHTPOJEe M MpOCeyuHe
OLICHE HA CTy/WjaMa HUje CTATHUCTUYKH 3Ha4ajHa.

YcnemHoceT y HeKoj aKTUBHOCTH 3aBUCH OJ1 MHOTO (hakTopa. Yia-
3elin y HEeKy aKTUBHOCT, YOBEK MOPEAU CIOKEHOCT 3a[aTKa U HPOLCHY
COIICTBEHUX CIIOCOOHOCTH J1a Ty aKTUBHOCT M3BpIIN. OHE aKTHBHOCTHU Y
KOjMa HE MOXKEMO Jla TIOCTHTHEMO 3aJI0BOJbaBajyly KOHTPOIY IOCTajy
MapruHaiHe 3a oco0y U oHa m30eraBa Jia yjaxke eHeprujy y mux. Kako
oucmo nosehanm mepuunupany akajaeMCKy KOHTPOJIY CTyICHATa, MOTpe-
OHO je ynaraTd y HaCTaBHH IPOIEC KOHTUHYPUAHUM PaJIOM U CapaImboM
ca CTyJaeHTHMa, noBehaTH IOCTYMHOCT, U3PA3UTH BOJbY U CIPEMHOCT Jia
MIOMOTHEMO CTYJCHTHMa.
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PERCEIVED ACADEMIC CONTROL AND
WORKING MEMORY OF STUDENTS

Summary

Perceived academic control refers to the opinion of students about whether
they possess certain attributes, such as intellectual ability, physical endurance, the use
of strategies, social skills, experience, education, and other attributes that create a dif-
ference in the performance of students during their education. Students with a sense of
academic control are more likely to respond to the demands of studying as opposed to
students who have no sense of academic control and who often feel helpless about the
challenges imposed by their studies. Our research has shown that perceived academic



686

control correlates with optimism, self-esteem, and cognitive elaboration. The most
prominent aspects of perceived academic control are social, emotional, and motiva-
tional aspects, followed by the traditional predictors such as intelligence, socio-eco-
nomic status, and maintainability of control over the course of academic education. In
this paper, we attempted to learn if there is a connection between working memory
and perceived academic control.

The sample in this study consisted of 104 first to fourth year students of psy-
chology, with the average age of 22. We collected the necessary data via the ques-
tionnaire on socio-demographic characteristics devised for this purpose, the scale of
perceived academic control, and working memory tests. According to the results of
our research, perceived academic control correlates with the students’ average grade.
Variance analysis revealed that there is a specific effect of working memory on per-
ceived academic control but that there is no specific effect on gender. Males and fe-
males do not differ by their level od perceived academic control; however, there is a
difference in the level of perceived academic control in students who performed dif-
ferently on the working memory tests. Furthermore, the results of our study showed
that the results of the memory range test were within the expected population average,
whereby the largest number of responses rangen from five to nine items.

Students who attach positive attributes to their failures have a higher percep-
tion of responsibility, are more motivated, and their motivation increases as the
workload and responsibilities increase in the senior years of study. It is therefore very
important that the first year students have a high perception of academic control and
maintain a certain level of motivation in order to properly handle difficult tasks during
their education. One of the main issues in this research area in general is how to in-
crease academic control and help students who do not possess academic control gain
it. We believe that university administrations could provide considerable assistance
with entrance examinations, selection of elective courses, scholarship application, se-
curing of funding, search for adequate housing, etc. Furthermore, teachers can help by
improving access to information about the courses students take, thereby improving
the predictability of the tasks that await them and increasing students’ control of the
situation.



